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Abstract  

Muslim Americans are a religiously minoritized population whose presence in U.S. schools has grown 

steadily, drawing attention in education research and multicultural curricula, yet research on the 

population frequently disregards its ethnic, racial, and c ultural heterogeneity and engages it as a 

monolithic analytical category. Aggregate national survey descriptions of Muslim Americans as a well-

educated religious minority have informed how educators and education researchers approach the 

population. This study tests whether that aggregate characterization survives disaggregation. Drawing 

on the 2017 Pew Research Center Survey of U.S. Muslims (N = 1,001), design-based logistic regression 

disaggregates Muslim American educational attainment by ancestry, race, generation, and gender. 

Three findings emerge. Aggregate Muslim American bachelor's-degree attainment (30.8%) is 

statistically indistinguishable from the U.S. national average for adults. Within -Muslim attainment 

varies by approximately thirty percentage points across ancestry groups, from 43.2% among South 

Asianïorigin Muslims to 13.8% among U.S.-origin Black American Muslims; the within -Muslim Asianï

Black attainment gap approximates the corresponding gap in the broader U.S. population. Religiosity 

does not account for the ancestry-based variation. The findings suggest that research and multicultural -

education frameworks that engage Muslim Americans as a homogeneous population risk obscuring 

within -group inequalities that warrant pedagogical and institutio nal response. The disaggregation 

orientation that multicultural education scholarship has long advocated for racial -ethnic minorities 

applies, on the present evidence, equally to religious-minority populations.  
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Education research on Muslim Americans, and the multicultural curricula and 

teacher-preparation materials that engage this population, have often relied on an aggregate 

characterization of Muslim Americans as a single religious-minority group. National sur veys 

describing Muslim Americans in aggregate, including widely cited figures placing the 

population's bachelor's-degree attainment above the U.S. national average (Pew Research 

Center, 2017), have informed how educators and education researchers approach Muslim 

American students and their families. A separate strand of scholarship on Muslim American 

youth in U.S. schools highlights substantial within -group heterogeneity, ethnic, racial, 

generational, and cultural, that aggregate descriptions tend to obscure (Sarroub, 2005; Sirin 

& Fine, 2008). In parallel, multicultural education scholarship has suggested that pedagogical 

and curricular responsiveness to minoritized populations may be improved by disaggregated 

understandings of the populations that educator s serve (Banks, 1993; Gay, 2018; Ladson-

Billings, 1995; Nieto, 2010). Whether the aggregate characterization of Muslim Americans 

survives disaggregation is, in that sense, a question with consequences for the educational 

frameworks that have drawn on it.  

Scholarship has complicated this aggregate picture along several dimensions, 

documenting variation in racialization (Husain, 2019; Joshi, 2006), identity formation among 

second-generation Muslims of immigrant origin (Shams, 2020), the educational 

marginali zation of Black American Muslims (Rahman, 2021), and discrimination and school 

climate in Kï12 settings (Council on American-Islamic Relations, California [CAIR 

California], & Center for the Prevention of Hate and Bullying, 2025) ; Ermis-Demirtas et al., 

2025). Educational attainment, however, has received less sustained attention as an outcome 

than discrimination or school climate, particularly in analyses that draw on Muslim -targeted 

nationally representative data and simultaneou sly disaggregate by ancestry, race, and 

generation. Comparative work on ethno-religious stratification in educational attainment has 

been more developed in European contexts than in the United States. The British case 

examined by Khattab (2009) and Khattab  and Modood (2018) has been particularly 

generative; in the U.S., Mukhopadhyay (2011) remains one of the few quantitative treatments, 

drawing on the New Immigrant Survey to assess associations between religion, religiosity, and 

attainment across multiple religi ous groups among new immigrants. The present article 

addresses this asymmetry by bringing the U.S. Muslim American case into the scholarly 

debate. 

The analysis draws on the 2017 Pew Research Center Survey of U.S. Muslims (Pew 

Research Center, 2017; Mohamed, 2025), the most comprehensive nationally representative 

survey of the population to date, to disaggregate educational attainment by ancestry, race, and 

generation and to assess whether religious commitment accounts for the observed variation. 

The headline pattern is straightforward to state but harder to interpret. Aggregate Muslim 

American attainment in 2017 is statistically indistinguishable from  the U.S. national average, 

yet the population contains a thirty -percentage-point spread across ancestry groups, and the 

AsianïBlack gap within this religious population approximates the Asian ïBlack gap in the 

wider U.S. population. The remainder proceeds as follows: a review of the literature on 

aggregate descriptions of Muslim American education, heterogeneity, and subgroup-specific 

scholarship; a presentation of the data and analytic strategy; descriptive and regression 
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findings; and a discussion of what the findings imply for educational research on religious -

minority populations.  

The analysis asks how educational attainment varies by ancestry, race, and generation 

within the Muslim American population; whether the aggregate association between religious 

commitment and educational attainment reflects ancestry composition or substant ive 

religion -attainment relationships; and how the magnitude of within -Muslim variation 

compares with the racial-ethnic stratification of attainment in the broader U.S. population. In 

addressing these questions, the analysis contributes twofold to education research. The first 

concerns the practical reach of the empirical pattern. If the racial -ethnic stratification of U.S. 

educational attainment operates within the Muslim American population at a magnitude close 

to the national level, the implication for e ducation researchers, teacher educators, 

multicultural -curriculum designers, school counselors who advise Muslim American students, 

and education policymakers is that U.S.-origin Black American Muslims and immigrant -origin 

Muslims would be more usefully tr eated as analytically distinct cases rather than as instances 

of a single religious-minority category. The second is methodological, in which the aggregate 

religiosity -and-attainment association observed in cross-sectional Muslim American data 

appears, in the present sample, to reflect ancestry composition rather than a substantive 

religion -and-attainment relationship, suggesting that cross-sectional educational research on 

religiously plural populations may be sensitive to ancestry confounding in ways that  aggregate 

estimation does not reveal. 

Within -Muslim Variation and the Limits of Aggregate Description  

The literature review proceeds in four movements. The first presents the aggregate 

empirical picture of Muslim American educational attainment, drawing on nationally 

representative surveys. The second examines the heterogeneity that aggregate descriptions 

cannot capture. The third situates the analysis within multicultural education scholarship on 

the disaggregation of religious-minority populations. The fourth synthesizes subgroup -

specific educational scholarship organized by ancestry and racial position. Throughout, 

multicultural education scholarship (Banks, 1993) informs the framing, particularly the 

proposition that group -level educational analysis benefits from attending to within -group 

structural differentiation alongside aggregate description.  

Aggregate Descriptions of Muslim American Education  

The characterization of Muslim Americans as a relatively well-educated religious 

population rests on a small number of nationally representative surveys, and the estimates 

these surveys produce do not converge. Pewôs 2017 Survey of U.S. Muslims, designed 

specifically to sample this population, found that approximately 30% of Muslim American 

adults held a bachelorôs degree (Pew Research Center, 2017). The 2023ï24 Religious 

Landscape Study reported a substantially higher figure of about 44%, though methodological 

differences between the two instruments, including sampling frame, administration mode, 

and language coverage, limit direct comparability (Mohamed, 2025; Pew Research Center, 

2025). The Institute for Social Policy and Understandingôs 2025 American Muslim Poll, 

fielded by NORC at the University of Chicago, places the figure at 36% (Selod et al., 2025). The 

spread across three recent surveys of nominally the same population is not a minor 

inconsistency: it reflects the sensitivity of aggregate Muslim American educational statistics 



EDUCATIONAL VARIATION WITHIN THE MUSLIM AMERICAN POPULATION éééééééé 89 

 

 

ÉINNER 

 

to instrument design, and counsels caution against treating any sole figure as a settled 

empirical claim about the population.  

The three surveys agree that aggregate descriptions obscure considerable internal 

variation. Mohamed (2025), who led the 2017 Pew survey, has argued that treating Muslim 

Americans as a homogeneous group is as imprecise as treating Christians as a single group. 

The population comprises sizable immigrant -origin communities from South Asia, the Middle 

East and North Africa, and Sub-Saharan Africa, alongside a substantial U.S.-origin Black 

American Muslim community with deep historical roots in the twentieth -century U.S. 

religious landscape (GhaneaBassiri, 2010; Karim, 2006). These subgroups occupy structurally 

distinct positions within the U.S. racial -ethnic stratification system, and the combination of 

differential pre -migration selectivity, divergent racial classifications upon arrival, and  

dissimilar historical trajectories provides theoretical grounds for expecting their educational 

outcomes to differ. 

Recent quantitative studies of specific subgroups confirm the heterogeneity that 

aggregate descriptions obscure. Raza & Sakamoto (2024), drawing on American Community 

Survey data, find that second-generation Bangladeshi and Pakistani Americans achieve higher 

educational attainment than native -born Whites, even though first -generation immigrants in 

these groups are more than twice as likely as Whites to lack a high school diploma. Lee and 

Zhou (2015) interpret this pattern as the joint product of hyper -selectivity in the immigrant 

generation and ethnic-capital mechanisms operating within the receiving community. 

Aggregate educational figures for Muslim Americans, when read alongside these subgroup-

specific findings, are best understood as analytically thin rather than incorrect: they average 

across communities with substantially different pre -migration profiles and post -migrat ion 

trajectories. 

Heterogeneity and the Experiences of Discrimination  

Muslim Americans are widely perceived and treated as outsiders in the United States, 

and anti-Muslim discrimination has been observed across institutional settings, including 

schools (Bonet, 2011; Cristillo, 2008; Tuzer, 2024). This positioning, however, is not evenly 

distributed across the population: Vaughan et al. (2023), drawing on the 2011 Pew Survey, 

find that perceived discrimination is associated with both assimilation and resistance 

trajectories among Muslim Ame ricans, suggesting that exposure to anti-Muslim treatment is 

itself differentiated across the population, producing divergent rather than convergent 

responses. Husain (2019) argues that religion does not displace racial classification in 

everyday encounters so much as inflect it: Black and White Muslims are positioned 

situationally as either Black -or-Muslim or White -or-Muslim, with the salience of each 

category shifting by interactional context. In U.S. schools, Islam, Hinduism, and Sikhism are 

read through their association with brown South Asian bodies, so South Asian American 

students encounter their religion as already racialized before entering the classroom (Joshi, 

2006). Sabry and Bruna (2007), in a multi -school case study, observe heterogeneity in how 

Muslim American students encounter curriculum, peer interactions, and institutional 

responses. Across these accounts, the lived experience of Muslim Americans is structured by 
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racial and ancestral position in ways that aggregate description may not capture. The present 

article asks whether the same structural axes also organize educational attainment. 

Multicultural Education and the Disaggregation of Religious -Minority 

Populations  

Multicultural education scholarship has, over several decades, framed responsiveness 

to minoritized populations as work grounded in disaggregated understandings of the groups 

educators serve. Banks (1993) characterized multicultural education as attending to the 

differential structural positions of student groups rather than aggregating across them under 

broad categorical labels. Subsequent treatments have extended this orientation in different 

directions: Ladson-Billings (1995) developed the framework of culturally relevant pedagogy, 

with attention to the cultural and structural specificity of African American students; Nieto 

(2010) argued that affirming diversity in U.S. schools depends on engagement with the 

particular sociopolitical conditions of each mi noritized group; and Gay (2018) elaborated 

culturally responsive teaching as a set of practices keyed to the cultural assets and educational 

experiences of specific student communities. Across these treatments, the common 

orientation is that aggregate categorical descriptions are often insufficient as a basis for 

pedagogical, curricular, or institutional responses, and that within -group variation merits 

empirical and analytic attention.  

Scholarship on Muslim American students in U.S. schools has developed along 

somewhat different lines. Ethnographic and case-study work has examined Muslim American 

student experiences at specific school sites and within particular subgroups, including 

Yemeni-American girls in Dearborn (Sarroub , 2005), Muslim American adolescents in the 

post-9/11 New York metropolitan area (Sirin & Fine, 2008), and Muslim American youth 

across various Kï12 settings (Bonet, 2011; Cristillo, 2008; Sabry & Bruna, 2007). This 

literature has documented substantial wi thin -Muslim variation in identity formation, school 

experiences, and educational engagement, and has highlighted the limits of aggregate 

descriptions of the population for educational purposes. Comparative and quantitative 

engagement with Muslim American educational outcomes across ancestry, race, and 

generation has, however, been less developed in the U.S. context, with much of the relevant 

quantitative scholarship situated in European settings (Khattab, 2009; Khattab & Modood, 

2018). The present analysis aims to extend the disaggregation orientation of multicultural 

education scholarship into the empirical study of Muslim American educational attainment, 

using nationally representative U.S. data designed for that population. 

Educational Variation across Muslim American Subgroups  

The scholarship on Muslim American education has developed along separate tracks, 

oriented toward varied theoretical approaches. Reading these tracks alongside one another 

brings into view the structural contrasts that have animated each but have rarely been 

considered together. For Muslims of immigrant origin, the segmented assimilation framework 

(Alba & Foner, 2015; Portes & Zhou, 1993) and the immigrant-selectivity literature (Feliciano, 

2005; Lee & Zhou, 2015) provide the principal theoretical foundatio ns. Feliciano (2005), in 

foundational comparative research on educational selectivity across thirty -two U.S. immigrant 

groups, establishes that immigrants are systematically better educated than the populations 

they leave behind, with the degree of selectivity varying considerably by sending country.  
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Shams (2020) finds that South Asian Muslim Americans achieve high educational and 

occupational outcomes even as they report a collective sense of precariousness rooted in 

stigmatized religious identity. This configuration anticipates the analytic puzzle th e present 

article takes up at the population level: high subgroup attainment does not preclude 

vulnerability, and high aggregate attainment does not preclude internal stratification.  

Research on U.S.-origin Black American Muslims and on Sub -Saharan Africanïorigin 

Muslim immigrants draw on distinct intellectual traditions and address different empirical 

questions. Rahman (2021), Khalifa and Gooden (2010), and Ahmadi & Cole (2023) examine 

the dual marginalization that Black American Muslims navigate in U.S. educational settings, 

with Rahman arguing that scholarship on Muslims in the United States has historically 

privileged immigrant -origin experiences and de-legitimized Black Ameri can Muslim ones. 

The position of Sub-Saharan Africanïorigin Muslims in this literature is analytically distinct 

from both. Hamilton (2020) finds that African immigrants to the United States are among the 

most positively selected of any immigrant group, and that education has been identified as a 

central ethnic boundary demarcating African immigrant communities from native -born Black 

Americans (Imoagene, 2017). However, the selectivity profile of Muslim Sub-Saharan African 

immigration to the United States departs in important respects from the predominantly 

Christian Nigerian and Ghanaian flows that anchor Hamiltonôs and Imoageneôs accounts: a 

substantial share of Muslim African arrivals has come through refugee channels from Somalia 

and Sudan, where pre-migration educational opportunity is more constrained. Across these 

subgroup-specific accounts, the qualitative and ethnographic literature converges on ancestry, 

generation, and racial position as the structural axes organizing the educational trajectories of 

Muslim Americans. The analysis that follows examines these axes quantitatively to assess 

whether the patterns described at the subgroup level in qualitative scholarship recur in 

nationally representative data.  

Method s 

Research Model  

The analysis is situated within education research on religiously minoritized 

populations, focusing on within -group educational variation rather than aggregate 

descriptions of religious groups. It uses quantitative methods to extend the disaggregation 

orientation developed in qualitative and case-study education scholarship on Muslim 

American students (Sarroub, 2005; Sirin & Fine, 2008). The study is a secondary analysis of 

nationally representative cross-sectional survey data, combining weighted descriptive 

estimates with binary logistic regression to characterize associations among ancestry, 

generation, religiosity, and educational attainment within the Muslim American population. 

The analytic strategy is descriptive rather than causal: the regressions yield population-level 

associations adjusted for observable composition, not estimates of mechanisms. This decision 

reflects the design of the source survey, which is cross-sectional, single-wave, and not 

constructed to support causal identification of religion -, ancestry-, or generation-effects on 

attainment.  
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Source of the Data  

The data are drawn from the 2017 Pew Research Center Survey of U.S. Muslims. Pew 

fielded the survey between January and May 2017, interviewing 1,001 self-identified Muslim 

adults through dual -frame random-digit -dial telephone protocols conducted in English , 

Arabic, Urdu, and Farsi. Pew designed the survey as a Muslim-targeted instrument, stratifying 

the sample frame by Muslim population density and language-interviewing capacity to 

represent the populationôs ancestral diversity. The multilingual fielding protocol reduces the 

underrepresentation of first -generation immigrants with limited English proficiency that 

constrains comparable general-population surveys. Pew provides survey weights that adjust 

for known demographic biases and yield nationally representative population estimates, 

which the present analysis uses for descriptive estimation and rescales to the sample size for 

regression (see Data Analysis). 

Pew Research Center subsequently fielded the 2023ï24 Religious Landscape Study, a 

multi -religion instrument rather than a Muslim -targeted one (Pew Research Center, 2025). 

The RLS is more recent and draws on a larger overall sample, but it is administered only in 

English and Spanish and uses address-based sampling rather than the multilingual telephone 

protocol used by the 2017 Pew survey to reach ancestry-diverse Muslim respondents. Its 

Muslim subsample reports notably higher aggregate educational attainment than the 2017 

figure, a gap that mode and language coverage plausibly explain. For analyses that require 

representation of ancestry diversity, particularly of first -generation Muslim immigrants, the 

2017 instrument remains the better -suited source, and that consideration governs the choice 

of data here. 

Variables  

Outcome Variable  

The outcome variable is educational attainment, drawn from Pewôs six-category recode 

of the original instrumentôs eight-category education item: less than high school, high school 

graduate, some college, associate degree, bachelorôs degree, and postgraduate or professional 

degree. For the primary analyses, attainment is dichotomized as bachelorôs degree or higher 

(BA+) versus less than bachelorôs degree. The BA+ threshold is the standard benchmark in 

U.S. educational attainment research and enables direct comparison with U.S. Census Bureau 

and National Center for Education Statistics estimates of adult college completion. The 

ordered six-category scale is retained for a robustness check reported in the Data Analysis 

subsection. 

Ancestry, Generation, And Race  

Ancestry is a five-category variable constructed from Pewôs respondent, father, and 

mother birth -region variables. For foreign-born respondents, the variable takes the value of 

the respondentôs region of birth; for U.S.-born respondents, it takes the value of a foreign-born 

parentôs region of birth, with the fatherôs region given priority when both parents are foreign-

born from different regions. The five categories are South Asia, the Middle East and North 

Africa (MENA), Sub -Saharan Africa, Other, and U.S.-origin. The Other category aggregates 

respondents whose ancestry traces to Other Asia/Pacific, Europe, or the Americas (excluding 

the United States), grouped to ensure sufficient cell sizes for reliable inference. The U.S.-origin 
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category consists primarily of U.S.-born Black American Muslims with U.S. -born parents, 

along with a smaller number of U.S.-born respondents from other backgrounds. 

The analysis treats Black American Muslims and Sub-Saharan Africanïorigin Muslims 

as distinct ancestry groups rather than aggregating them into a single Black-Muslim category; 

the two communities have followed substantially different historical and demogra phic 

trajectories within Black Muslim America. Black American Muslims trace their religious 

heritage to twentieth -century U.S. movements, including the Moorish Science Temple, the 

Nation of Islam, and the post -1975 transition to Sunni orthodoxy under Warit h Deen 

Mohammed; their educational outcomes align with broader patterns of African American 

educational stratification. Sub -Saharan Africanïorigin Muslims have arrived in the United 

States predominantly after 1965, with selectivity profiles that vary consi derably by country of 

origin (Hamilton, 2020). Aggregating the two groups would obscure these structural 

differences and conflate the selection mechanisms operating on each. Both groups are 

nonetheless represented in the race variable, which differentiates Black from non-Black 

respondents. 

Generation is constructed as a three-category variable by combining Pewôs binary 

generation indicator (foreign -born versus U.S.-born) with the parental birth -region variables 

described above. First generation comprises foreign-born respondents; second generation 

comprises U.S.-born respondents with at least one foreign-born parent; and third or higher 

generation comprises U.S.-born respondents with both parents U.S.-born. In the 2017 sample, 

the third -or-higher generation category coincides almost entirely with the U.S.-origin ancestry 

category: no third -generation South Asian or MENA respondents are present, reflecting the 

recent timing of post -1965 Muslim immigration to the United States. Race and ethnicity follow 

Pewôs combined coding, which distinguishes non-Hispanic White (including respondents who 

identify as Arab or Middle Eastern), non -Hispanic Black, non-Hispanic Asian, Hispanic, and 

Other. 

Religiosity  

Religiosity is measured by a composite index of three items from the Pew survey: the 

importance of religion in the respondentôs life, the frequency of mosque attendance, and the 

frequency of daily prayer or salah. These items correspond to the three standard dimensions 

of religiosity in the religion -and-attainment literature: subjective importance, communal 

practice, and devotional practice. Several additional Pew items, including Quran reading, 

Ramadan fasting, religious giving (zakat), and the perceived importance of being Muslim to 

oneôs identity, were considered for inclusion but were treated as conceptually downstream of 

the three retained items. Quran reading and Ramadan fasting are devotional practices 

captured by the prayer item; religious giving and  Muslim identity correlate closely with 

subjective importance. Several of these additional items are dichotomous, which would reduce 

the continuity of the resulting scale. Empirically, including any of the omitted items in the 

composite did not improve scale reliability relative to the three -item version. Each retained 

item was reverse-coded so that higher values indicate stronger religious commitment, then 

standardized; the composite is the mean of the three z-scored items. The three-item scale 
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shows acceptable internal consistency (Cronbachôs Ŭ = 0.72; N = 983), with inter-item 

correlations ranging from 0.45 to 0.56.  

Demographic controls  

The demographic controls are sex (an indicator for female respondents) and age. The 

Pew public-use file reports age in twelve five-year bands (18ï19, 20ï24, 25ï29, é 70+) rather 

than as a continuous measure. To enter age into the regression on a continuous scale, the 

midpoint of each band was assigned to all respondents in that band, with the open-ended 70+ 

band assigned a midpoint of 75. The resulting variable was then centered at the sample mean 

and rescaled by 10 so that the coefficients are interpretable as the change in log-odds per 10-

year increase in age. 

Ethical Committee Decision  

The analysis uses publicly available, fully anonymized secondary data from the Pew 

Research Centerôs 2017 Survey of U.S. Muslims. The dataset contains no personally 

identifiable information and is provided for research use under Pewôs terms of access. Because 

the present study did not involve primary data collection from human subjects, an institutional 

review board determination of exempt or non -human-subjects status was not required at the 

authorôs home institution. The original Pew survey was conducted in accordance with the Pew 

Research Centerôs ethical protocols, including informed consent from all participants. 

Data Analysis  

All estimation uses a design-based framework that accounts for the stratified 

probability -sample structure of the Pew survey. The complex-survey design is declared using 

Pewôs individual-level survey weight and the six-category stratum identifier provided in the 

public -use file. The public-use file does not include primary sampling unit (PSU) identifiers, 

so the analysis treats each observation as its own PSU within a stratum. Under this declaration, 

the design-based estimator computes standard errors using the linearization variance 

estimator, with degrees of freedom equal to the number of observations minus the number of 

strata. Weighted descriptive estimates are obtained from the design-based proportion and 

mean estimators; logistic regressions are estimated using the design-based logit estimator. 

This estimator is methodologically more defensible than weighted logistic regression with 

HuberïWhite robust standard errors; point estimates are identical, but the variance estimator 

differs (Lumley, 2010; Winsh ip & Radbill, 1994). 

The primary regression is a binary logistic regression predicting BA+ attainment, with 

the full set of ancestry, generation, and demographic predictors entered as covariates. The 

central analytical question is whether within -Muslim educational variation re produces 

broader U.S. racial-ethnic stratification in college completion. This question is most directly 

addressed by using the BA+ threshold, which aligns with the U.S. Census Bureau and National 

Center for Education Statistics convention for distinguishi ng completed college from sub-

baccalaureate attainment. Accordingly, BA+ serves as the primary outcome, and the full 

ordinal scale serves as a robustness check. An ordered-logit model on the six-category scale 

yielded ancestry coefficients that were substantively identical to those in the binary 

specification in both magnitude and significance ordering; the binary specification is reported 

for interpretability.  
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Because third- or higher-generation status and U.S.-origin ancestry coincide in the 

2017 sample, the generation analyses are restricted to immigrant-origin respondents to avoid 

perfect collinearity. Model 3 estimates the first -to-second-generation transiti on within the 

immigrant -origin subsample, with the Other -origin category serving as the ancestry reference. 

A separate interaction model assesses whether the first-to-second-generation transition 

differs across South Asian, MENA, and Sub-Saharan Africanïorigin respondents and 

evaluates the joint significance of the interaction terms using a design-based Wald F test. The 

joint significance of the four ancestry dummies in Models 1 and 2 is also reported via design-

based Wald F tests, as is conventional in design-based logistic regression. All analyses were 

conducted in Stata 18. 

Findings  

Aggregate Distribution of Educational Attainment  

The weighted educational attainment distribution among Muslim American adults in 

2017 was as follows: 8.5% had less than a high school education, 30.6% were high school 

graduates, 20.0% had some college, 10.2% held an associate degree, 18.8% held a bachelorôs 

degree, and 12.0% held a postgraduate or professional degree. The combined proportion 

holding a bachelorôs degree or higher (BA+) was 30.8% (95% CI: 26.0ï35.6). U.S. Census 

Bureau estimates for the same year place the corresponding figure for U.S. adults aged 25 and 

over at approximately 34% (U.S. Census Bureau, 2017). A two-sided test of the Muslim 

American estimate against the national benchmark yields z = ī1.32, p = 0.19, confirming that 

the difference is not statistically distinguishable from zero a t conventional levels. The 

aggregate Muslim American figure is, in this sense, statistically indistinguishable from the 

national rate. The Muslim -targeted 2017 estimate sits closer to the U.S. adult average than the 

higher Religious Landscape Study figure does (Pew Research Center, 2025), which bears on 

the choice of source survey in education-research and policy work that uses Muslim American 

aggregate attainment as a comparative benchmark or as a baseline against which subgroup 

performance is assessed. 

Table 1 presents the sample composition and BA+ attainment rates for each subgroup. 

Unweighted analytic counts are reported in the n column; weighted percentages and BA+ rates 

are computed using Pew survey weights and the design-based estimation procedure described 

in the Methods section. 

Table 1  

Sample Composition And BA+ Attainment Rates By Ancestry, Race, Generation, And Gender   

Variable                  n            Weighted %           BA+ %  

Ancestry  

South Asia 309 24.9 43.2 

MENA 261 22.7 28.5 

Sub-Saharan Africa 92 6.3 27.6 

Other 146 22.6 37.9 

U.S.-origin  167 23.5 13.8 

Race  
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Variable                  n            Weighted %           BA+ %  

White (incl. Arab/MENA)  342 39.8 34.1 

Asian 338 27.7 40.6 

Black 205 19.3 11.0 

Hispanic  36 8.1 20.3 

Other 31 2.7 35.8 

Generation  

First (foreign -born)  628 56.7 38.5 

Second 180 18.4 28.2 

Third or higher  167 24.8 13.8 

Gender  

Male 599 50.4 30.7 

Female 376 49.6 30.9 

Total  975  100.0  30.8  

Note. Descriptive analytic sample, N = 975. Unweighted analytic ns; weighted percentages and BA+ rates are 

calculated using Pew survey weights within the design-based framework described in the Methods. The race 

subtotals do not sum to N = 975 because 23 respondents in the analytic sample have missing values on Pewôs 

combined race-ethnicity variable. Source: 2017 Pew Research Center Survey of U.S. Muslims. 

Attainment by Ancestry and Race  

The aggregate figure conceals a thirty-percentage-point range in BA+ attainment 

across ancestry groups. Figure 1 (Panel A) presents BA+ attainment rates by ancestry, with 

design-based 95% confidence intervals. South Asianïorigin Muslims have a BA+ attainme nt 

rate of 43.2% (95% CI: 37.6ï48.7; n = 309), the Other category 37.9% (30.1ï45.8; n = 146), 

MENA-origin Muslims 28.5% (23.0ï34.0; n = 261), Sub-Saharan Africanïorigin Muslims 

27.6% (18.5ï36.7; n = 92), and U.S.-origin Muslims 13.8% (8.5ï19.0; n = 167). The difference 

between the highest- and lowest-attaining groups is approximately thirty percentage points, a 

substantial gap that remains well-identified despite smaller subgroup sample sizes. The 

confidence intervals nonetheless limit the precision of cert ain within -rank comparisons: the 

Sub-Saharan Africanïorigin and MENA -origin rates, for instance, are not statistically 

distinguishable from one another. A thirty -point attainment gap across ancestry groups within 

a single religious-minority population has implications for the design of teacher preparation 

modules on Muslim American students, which often present the population as a single case, 

and for school-counseling protocols that draw on aggregate Muslim American attainment 

patterns to inform postsecondary pathway advising decisions. 

Attainment among U.S.-origin Muslims is the most striking departure from the 

broader Black American educational distribution. The 13.8% BA+ rate falls below the rate for 

U.S. Black adults overall, which the National Center for Education Statistics estimated at 

approximately 24% in 2016 (National Center for Education Statistics [NCES], 2019). The 

within -Muslim disparity is consistent with the broader racial stratification of U.S. educational 

attainment but  is not fully accounted for by it: U.S. -origin Black American Muslims attain at 

rates below those of the broader Black American population. The mechanisms underlying this 

within -Black-American gap fall outside the scope of the present analysis and warrant further 

investigation. This configuration has implications for how educational research and practice 


