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Abstract

This study was conducted to examine the opinions of teachers\working in the special.education-services
department of a guidance and research center regardinginclusive/integrated leducation, practices. In
this study, the basic qualitative research method, one of the gqualitative research methods, was used:and
the data was collected with semistructured interview questions.. In the interviews, the teachers were
asked gquestions :about the .educational practices: of students:withintellectual|, hearing, visual, physical
disabilities;. speech and language difficulties, autism spectrum, disorders, and specific learning
disabilities: through: inclusion/integration, and their;answers:were- analyzed by content analysis and
seven main themes, eight subthemes and 40 codes were determined.As a result of the study, certain
standard procedures can be established regarding educational diagnosis.and placement carried out in
guidance and research.centers.and special education services departments, special education evaluation
boards should be sdected among teachers:who:are experts in their fields, their knowledge llevels.can be
increased by organizing in-service training for teachers in charge of providing support education, and
health institutions:-can:increase theirrknowledge' levels. Suggestions have been madeithat physicians
who work and are responsible for medical diagnosis can beitrained on correct diagnostic criteria, and
information training can:be-organized [for:students-and parents:in.schools: about inclusive/integrated
education practices.
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Individuals:who differ:from:their peers-in:terms of ,their:physical, . intellectual, social
and emotional characteristics need special education. Thoughts.and practices regarding which
appropriate: environments: are: necessary 'to .adequately rmeet:special-education needs: have
changed over the years.\When the history.of special education practices is examined,litis seen
that the understanding of education, which, started! as separate and boarding education
practices, today focuseson.education practicesitirough inclusion/integration: (+Krair. goé n.,
The definition: of' inclusive/integrated | education practices:, in its most basic form, is the
education of individuals: with and ! without: 'special leducation al needs together in general
education schools and classes! However; placing aniindividualwith special-.educatioral needs
in a general education classroom without'any special educational support is not considered an
adequate and correct practice. Im order forr inclusion/integrationpractices-to be:maintained
correctly, appropriate special education services must be jprovided to students with special

2004)

educational niece d's) srwhioaicaim encelduciadtneldscd i sneng e n erncallcoeducatio

Institutions-that planiand:/coordinate special | education: and! guidance: services are
called Guidance and Research Centers (RAM),.and RAMs provide servicesiinitwo areas. ' These
areas; special education -services (department ;and ;psychological «counseling =services
department (Ministryof iNational: Education [MEB],: 2020):) ). Im RAMSs, special education
evaluation boards are formed with the proposal of the principall and' the: approvall of the
provincial/district- national .education director., One: of the: main: duties:of this iestab: hlished
board is to direct the student with:special educational needs to the most appropriate and least
restrictive educational environment by carrying: out educational! evaluation: and! diagnosis
processes (MEB, 2018)./Forithis reason,studies investigating the opinions of teachers working
in the RAM special education services department regarding inclusive/integrated leducation
practices, which is the least restrictive: elduicrait civvomad ecniviiorao nimen o,
Uyanék -Bal at, 2006) .

The purpose of this study is to examine the opinions of teachersworking in RAM and
those working in the special education services department regarding inclusive/integrated
education practices. Withinithe scope of this purpose, answers were soughtitothe following
guestions:

1. What are the opinions of teachers working in the RAM special education services
department about directing students:with intellectual.disabilities to . inclusive/integrated
education practices?

2. What are the opinions of teachers working in the RAM special education services
department about directing students: with hearing -impairment:s to inclusive/integrated
education practices?

3. What are the opinions of teachers working in the RAM special education services
department about directing: students: withphysical ' disabilities to. inclusive/integrated
education practices?

4. What are the opinions of teachers working in the RAM special education services
department about directing: students with: visual impairments- to inclusive/integrated
education practices?

5. What are the opinions of teachers working in the RAM special education services
department about directing: students: with, speech and language disorders to
inclusive/integrated education practices ?
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6. What are the opinions of teachers working in the RAM special education services
department about directing: students: with, autism) spectrum; disorder: to
inclusive/integrated education practices:?

7. What are the opinions of teachers working in the RAM special education services
department about directing: students: withlearning:disabilities to . inclusive/integrated
education practices?

According to the laws of the Republic of Ti¢ lr vk, stydents with special educational needs
must be directed to the least restrictive educational environments where their needs will be
met at the highest level. Although students' levels of need for special education.wvary, thermost
restrictive: educationall environment! is: boarding:speciall eduication schools, while the least
restrictive: educational environment! is general education classes where educational practices
are carried out through inclusion/ it tieng riat ivomn! (- Su-cuo ftisimpodamtdo, Kar g én
implement: inclusion/integration practices-atall grade levels, starting from the early ages when
the student begins formal education, and for teachers of specific subjects to have positive
attitudes and behaviors to ensure the continuity of the educational lives of students with
special educational ncece di's/lio(Fiaz hoéro. jobhiu). ltdsntitbughd ehptdhe: opinign@-of3 ) .
teachers working in the special education services department, who work within RAM and
decide on the appropriate educational environments: for students: with: special educational
needs, plan their education and follow their development, regarding: educational practices
through: inclusion/integrationare-important: \When the relevant literaturerwas: examined, it
was seen (that ithere \were -some: studies: examining! theopinionsof:staff\working in RAMs
regarding inclusive practices, but no study was found that focused only on teachersworking
in the special education services department. For this reason, it is thought that this: study,
which was conducted to obtain the opinions of teachers working in the special education
services department, which is responsible for educational diagnosis and placementprocesses
in RAMs, regarding inclusive/integrated education practices:, will contribute to the field.

Method
Researchi Design

Since this research :aims ito .examine ithe (opinions of teachers working iin the IRAM
special education services departmentregardinginclusive/integrated education practices:, the
basic qualitative research method, one of the qualitative research methods, wasiused.-Semi
structured! interview technique was used as the data collection method. The purpose of ithe
basic qualitative research method, which is one of the widely preferred qualitative research
types in education; is to understand and explain a phenomenon through data collected using
observation, interview or-document analysis methods (Merriam; 2009).

Participants

The participants: of the study consisted of teachers waorking in the special education
services departments of RAMs in Ankara, | /'T ¢ r Tkd pgriecipant! of the research consistsof
nine teachers working in the RAM special education services department in Sincan district of
Ankara. The participants of the research were selected by purposeful-sampling'method, based
on theirwillingness:to participate inithe: study.
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Data:Collection Tools

To determine the personal information: ofthe- participating: teachers, a personal
information form:: developed by the researcher, an:interview form, an interview guide, an
expert opinion: form,and'a volunteer participation form also.developed by the researcher-were
used. While preparing: the: questions to be used in the research process; @re was itaken ito
include clear and understandable expressions andito/be related toitheresearch topic. During
the development of the forms, the researcher first prepared the questions and then consulted
seven different experts who had doctoral degree in special education and worked within: the
scope of qualitative research to determine the suitability of the questions. Afterwards;, a pilot
implementation: was made, and the questions were finalized and used within the scope: of the
feedback given.

The interview guide is a document prepared by the researcher before the interviews
begin, detailing which questions will be: asked, how they will be asked, how much detail they
willlgo into; and! iniwhatiorder:they, will berasked. This:document includes: explanations such
as the introduction, of the interviewer; the subject:and!purpose of the research, how long it will
take and why a wvoice rrecorder will be wused. There is also information in: the: volunteer
participation form: that the interviews to be held will be audio recorded, this recording will\not
be shared with any person or institution: and' will 'be- deleted! aften the: completion, of  the
research; furthermore; . the participant can withdraw from:the:interview at:any time andthere
is a signature section for the participant.

Qualitative Data:Collection Tool: Validity. and Reliability

A pilot implementation: was carried out in order to finalize the research questions and
obtain data that would!determine the scope of the research. In addition, in order to.ensure the
content validity. of the form to be used inithe research process, seven different.experts\who hal
a doctorate in the field of special education and worked withinithe scope of qualitative research
were consulted for the suitability of/ the: questions.. The Expert Opinion: Form was: sent to
experts via email and feedback was requested.on:the:appropriatenes of the questions. All
field experts who were sent emails provided theirrown feedback. After the pilotinterview.and
expert opinions, the questions were edited, finalized, and used.

Data: Collection and Analysis

The data of the study was collected by conducting-semistructured interviews:with nine
participants: between 25.10.2021 and 10.11:2021. Therinterviews were conducted face to:face
with: the: participating teachers:on predetermined days: and! hours.. The personal infoermation
form,. voluntary. participation:formiand interview forms:prepared- by the researcher were
provided to the teachers in a mutual interview, and the answers given by the teachers were
audio-recorded. Three stages 'were (followed iin :analyzing (the (data. 'These:istagesirare
transcription of 'data, pre-analysis preparations and data analysis. After the interviews with
the participants: were completed, all records were transcribed via computer. While
transcribing: the recordings, all'conversations in.each audio recording were fully transcribed.
All transcripts: were: made as they were heard spoken 'by ithe inteviewees, without any
corrections. During the pre-analysis preparation process, the previously recorded data were
examined and organized into five sections under the main headings of context records,
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descriptive information, descriptive index; interviewer comment,and.general. comment.: The
context records section includes information:such as place, time, people, interview dates, page
numbers, code names .given ito ithe |participants. Interview transcripts: in: the descriptive
information section; there-is-a: list: of /distinguishing features-in;the descriptive information:
While the researcher's feelings, thoughts and opinions about the descriptive information: are
included in: the: interviewer's:comments: section,, thie interviewer's general comments about
each page: of theiinterviews:are included in the general.comments:section.

Inithe research, all interview transcripts-are given page numbers. A total of 42 pages:of
interview: transcripts-were-obtained. Afterirnumbering; all data:was-read/again to see the data
as awhole and.categorization efforts \wereimade. The questionsiused durig the interview were
taken into account in creating the categories. The data of the research.were analyzed using the
content analysis technique. The audio recordings containing the answers given'bytheiteachers
during: the: interviews-were: listened! to, one by one and the recordings were transcribed, and
then they were listened again and checked /by :another .expert. The .answers: given,by lthe
teachers were systematically «divided into categories :and codes and themes and suthemes
were determined after creating precise coded data.The code nameswere usedG:1 for the first
person interviewed, G:2 for the second person, (G:3 for the third person, G:4 for the fourth
person, G:5 for the fifth: person, G:6 for the sixth person, G:7 for the seventh person. G:8 for
the eighth person and G:9 for the ninth: person. After reading all the data and creating
categories and codesyesearcherswent back to the beginning of the data, read the transcripts
of all participants:one' by one, and placed codes:on;pages; paragraphs or lines. After/thel data
was coded, a coding file\was created: and transparent files were,placed inside, and labels with
the codes were jpasted on: thei transparentfiles. Therresearcher took eachcoding file:one by
one, read all the data in the file, and gave a title to each topicithat.could'be collected under the
same title.

Results

Ini this: section,. for the purposes of the research, the opinions, information:and'comments: of

teachers working in the special education services (department of RAM regarding
inclusive/integrated leducation practices: are included. The findings of the research consist of
seven main themes and 18-subthemes and codes. The answers given by/the ninpersonnel of
RAM special education servicesdepartment who participated in the research; interpretation

of the main themes, sub-themes and codesiin.accordance with:the!literature is included in this
section.

The findings of the research are collected under seven mainithemes. These'themes are
given below:

1. Opinions on the participation: of students: with: intellectual! disabilities - in
inclusive/integrated leducation practices

2. Opinions on the participation: of students: with, hearing: impairment:'s in
inclusive/integrated leducation practices

3. Opinions on the participation of 'students with' physical disabilities in 1 inclusive/integrated
education practices
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4. Opinions on the participation of 'students: with: visual impairments- in inclusive/integrated
education practices

5. Opinions on the participation, of! students: with, speech and language disorders in
inclusive/integrated leducation practices

6. Opinions on the participation: of/ students: with, autism: spectrum: diserders: in
inclusive/integrated leducation practices

7. Opinions on the participation: off students: with: specific: learning: disabilities - in
inclusive/integrated leducation practices

Demographic Informationiand Code Names-ofParticipants

The code names:and demographici information of all RAM personnel participating:in
the research are statediin Table 2.

Table: 2

Demographic Information of Teachers
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Elementary
Education

20 Education
years Faculty,

G5 Male 50 and Department of 3 No No No
above Public Education
Education
Faculty,
G:6 Male 40 1620 Department of 3 No No No
years
Elementary
Education
Education
20 Faculty,
G:7 Male 58 years Department ol 2 Yes Yes Yes
and Guidance and
above Psychological
Counseling
Education
Faculty,
G:8 Male 38 16-20 Department of 2 Yes No Yes
years
Elementary
Education
Education
6-10 Faculty,
G:9 Female 30 Department of 4 Yes Yes Yes
years .
Special
Education

Theme:Subl-Themes:-and Codes

After the content analysis, seven themes, 118 ssubthemes and 40 codes were
determined. The first maintheme is teachers' opinions:about the participation of students:with
intellectuall disabilities-in. inclusive/integrated'education: practices:. The sub-themes of this
main theme are the student's level of being affected byintellectual’ disabilitiies, the teacher's
attitude towards: inclusive/integrated!education: practices:, the class size -andithe -student's
parent's level of interest. The codes'belonging toithe:subtheme of the student's level of being
affected by intellectuall disabilities: are mild and moderate-severe. The codes belonging to the
sub-theme of the teacher's attitude towards inclusive/integrated! education: practices: are
positive and negative. The codes!belongingtothe subtheme of class:size are crowded andot
crowded. The codes'belonging tothe subtheme of the level of interest of the student's parent
are concerned parent and uninvolved parent. The second main theme iisteachers' opinions
about the participation: of students: with, hearing: impairment:'s in inclusive/integrated
education practices. The sub-themes of this main theme are the student's hearing loss llevel
and the student's device usage: status. The codes for theistudent's hearing loss level sutheme
are total and hard of hearing. The codes'belongingtothe student's device usage sutheme are
those who use devices and those whao'do:not:use!devices. The:third main' theme-is teachers
opinions: about the participation of students-with' physical disabilities in 11 inclusive/integrated
education practices. The sub-themes of this main theme are the student's level of being
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affected by physical disabilities and the arrangements in the school environment where the
student is educated. The codes Ibelonging ito ithe :subtheme of the student's level of being
affected by physical disabilities are mild, moderate-severe. The codes belonging to the:sub
theme of arrangements in the school environment where the student is educated are ramps-
elevators and the location of classrooms. The fourth main theme is teachers'opinions :about
the participation: of students: with: visual impairments: in inclusive/integrated' education
practices. Sub-themes to this main theme are the degree of vision'loss of the student.and the
classroom adaptations made for the student. The codes! belonging toithe-subtheme of the
student's degree of vision loss:arellow:vision.andtotal. The codes ofithe:subtheme of in-class
adaptations made for the student are large print text, seating the student in the front; and
appropriate: materials:. The fifth.main theme:is-teachers' opinions:about the:participation:of
students with: speech andlanguage disorders in inclusive/integrated ‘education practices:. The
sub-themes of this main theme are the age (of ithe -student, ithe c.environment in which the
student lives and the effect of the stimuli s/he is exposed ito. The codes belonging tothe
student's age subtheme are early childhood and later ages. The:codes belonging tothe sub
theme of the environment in: which: the student: lives: and' the: effect of the stimuli: s/he is
exposed to aretheconcerned family; going to school and receiving group education. The sixth
main theme is teachers' opinions about the participation off students: with autism spectrum
disorders in inclusive/integrated education practices:. The sub-themes of this main theme are
the student's level of being affected by ;autism spectrum disorder, the student's intelligence
level, the student's problem behavior, the level of acceptance (of ithe (classroomiteacher,
students and parents towards the student with:autismispectrumidisorder: The codes belonging
to the sub-theme of the student's level of being affected/by.autism spectrum disorder aremild,
moderate-severe. The (codes!belonging!to!the:student'siintelligence | level:suktheme are
intellectuall disabilities:, normal and special talent. The codes 'belongingito ithe :subtheme of
the student's problem behavior are there is problem behavior and there is no problem
behavior. Codes belonging ito the subtheme of the classroom teachers, students:and, parents
acceptancelevels of the student with autism spectrum: disordern were accepted and excluded.
The seventh main theme is teachers' opinions aboutithe participation of students with specific
learning disabilities-in: inclusive/integrated 'education practices. The sub-themes of this main
theme are teachers'itechnical knowledge: of teaching methods for-specific/ learning disabilities
and whether they have received a correct diagnosis. The codes belonging to the sutheme of
teachers' technical knowledge of teaching methods for specific learning disabilities are
knowledgeable teacher .and wuninformed teacher. The codes!belonging!to!the:subtheme of
whether it is correctly diagnosed or not are intellectual disabilities: and attention deficitiand
hyperactivity disorder. Themes, sub-themes and codes:are:shown iniTable;3.

Table3
Themes, Subthemes and Codes of Teachers' Thoughts omclusive/l /ntegrated
Education Practices

Themes Sub» Themes Codes
Opinions of teachers about the
participation of istudents-with
intellectual' disabilities:in
inclusive/integrated ‘education
practices

Student's level of being affected Mild
by intellectual disabilities Moderate-Severe
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Teacher's attitude towards
inclusive/integrated leducation
practices

Classsize

Student's parent's level of
interest

Positive
Negative

Crowded
Not crowded

Concerned parent
Uninvolved parent

Opinions of teachers about the
participation of istudents-with
hearing impairmentisin

Student's hearing loss level

Total
Hard of hearing

inclusive/ integrated education Student's device usage status Use devices _
practices Do not use devices
Student's level of being affected Mild

Opinions of teachers about the
participation of istudents-with
physical disabilities:in
inclusive/integrated education
practices

by physical disabilities

Arrangements in the school
environment where the student
is educated

Moderate-Severe

Rampsi- Elevators
Location of classroom

Opinions of teachersabout the
participation of istudents- with
visual impairments: in
inclusive/integrated education
practices

Degree of vision lossof the
student

Classroom adaptations made for
the student

Low vision
Total

Large print text
Seating in the front
Appropriate- materials

Opinions of teachersabout the
participation of istudents-with
speech andlanguage disorders in
inclusive/integrated ‘education
practices

Student's age

The effect of the environment in
which the student lives and the
stimuli: s/he is exposedito

Early childhood
Later ages
Concerned family
Going to school

Receiving group education

Opinions of teachersabout the
participation of istudents-with
autism spectrum disorder in
inclusive/integrated ‘education
practices

Student's level of being affected
by autism spectrum disorder

Student's intelligence level

Student's problem behavior

The acceptance! levels of the
classroom teacher, students.and
parents towards the student with
autism spectrum disorder

Mild
Moderate-Severe

Intellectual disabilities
Normal
Special talent

There is problem behavior

No problem behavior

Accepted
Excluded
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Teachers' technical knowledge of
Opinions of teachersabout the teaching methods for specific Knowledgeable teacher
participation of istudents-with learning disabilities Uninformed| teacher
specific learning disabilities:in
inclusive/integrated education
practices
Whether the student received a Intellectual Disabilities
correct diagnosis or not Attention Deficit! and
Hyperactivity. Disorder

Teachers=Opinions on the Participationofi Studentsiwith: Intellectual
Disabilities«dn in Inclusive/IntegratedEducation P ractices

The first main: theme: is: teachers' opinions about the participation: of students: with
intellectuall disabilities-in. inclusive/integrated'education: practices:. The sub-themes of this
main theme are the student's level of being affected byintellectual’ disabilitiies, the teacher's
attitude towards: inclusive/integrated!education: practices:, the class size :andithe-student's
parent's level of interest. The codes'belonging toithe:subtheme of the student's level of being
affected by intellectuall disabilities are mild and moderate-severe. The codes belonging to the
sub-theme of the teacher's attitude towards inclusive/integrated’ education, practices: are
positive and negative. The codes!belonging to the:subtheme of class:size are crowded andot
crowded. The codes!belongingitoithe-subtheme of the level of interest of the student's parent
are concerned parent anduninvolved parent. When the interview data were examined, it was
determined that alll of the' participants-stated! thatthe:-student's-level! of' being affected by
intellectuall disabilities- is an important' element for- inclusion/integration practices: While five
of the participants: stated that students: with:mild intellectual: disabilities-could! benefit from
inclusion/integration: practices; . fourof ' thec participants -stated:'that:: inclusion/integration
practices would not benefit students with.moderate and severe intellectual disabilities.

G:7, one of the participants who expressed their opinions about the participation of
students with, intellectual 'disabilities:ini inclusive/integrated 'education practices:, indicated:
flt may, vary;; depending on the intellectual’ disabilit/ies. In particular,  students: with
borderline -and /'mild:intellectual disabilities should receive education with: their.peers-in the
least restrictiive environmentias: much as possible. Although borderline- intellectual’ capacity.
is considered normal,. it/ should’ be' supported’ with’; methods; . techniques: and/ materials
according to) individual  differences,:taking: into raccount; their- deficiencies in .some courses
within the-scope’ of integration:: It/isi necessary: to.switch/to a part;/-time inclusion program
with: secondary, level students. " Participant G:9, expressed his thoughts as follows, "I think
whether students: with:intellectual: disabilities = integrated’students: can: be depends on the
situation of thechild! Some teachers especially do not want moderate-severechildren:initheir
classrooms. This situation affects: children: Other:childreniin the class:are also badly affected.
Everyone loses. So,itisnot right to send a child there who will fail:and.cause problems: But
there are some children who have mild/sympt/oms and are in good condition; and/inclusion
is very suitable’ for-them: 0 Participant G:1 expressed his/her opinions with: the following
sentences | bilieve that this: education:should/start as-early: as-possible: Full/-time inclusion
should definitely be tried, especially formild level MRl students; -before theyare-directed to
a special education class. If the student sees/no’benefit/from this full-time inclusion, then
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special education classes or other alternatives should be considered. But as | said, being light
is important here. Forr-a:middle -level child, I cannot say, that' you:should take- this: child
directly and give him/her to full ./ -time inclusion: 0 Participants: G:4 mentioned his/her ideas as
follows, "Students with: intellectual:'disabilities - should be evaluated according to their
performance- status: and/placed’ accordingly., Students-with/good: performance can benefit
fromiinclusion in courses-other than core courses. So part-time inclusioniis:actually:what:I'm
talking about: We can:no'longer pre-pare this: report:here; butthe IEP unit at the.school 'can
make this decision and implementit: In-addition, the.empathy: skills of ot 'her students will be
improved! They develop positive attitudes, especially, towards: their; peers: with: mild
intellectual’ disabilities -, and children: with: disabilities: gain positive: characteristics-inthis
way; " Participant G:8: conveyed his thoughts through his words, " Indiusion:is:very beneficial,
especially for mild/ students, in terms of social and’ personal’ development.. However; our
children.are definitely.falling:behind . academically, whether itis/mild or'/moderate. Of course;
teacher and environmental /'factors-are-also very:important:here: It is necessary: to/pay
attention: to) the' issues of crowded classes, iteachers:with limited knowledge about special
education practices, and especially, the fact that'middle -aged students are easily labeled due
to their appearance’ or- movements. When they encounter these negative attitudes, their
development is inhibited."

Teachers=Opinions on the Participation ofi Studentsiwith Hearing Impairments
imInclusive/lntegrated:Education-RPractices

The second main theme is teachers' opinions:aboutithe participation of students with
hearing impairment s in inclusive/integrated education practices:. The sub-themes of this main
theme are the student's hearing loss llevel .andithe -student's:device usage status! 'The codes
belonging to the student's hearing loss level subtheme aretotal and hard of hearing. The codes
belonging to the sub-theme of the student's device usage:status:are device usersrandnoen
device users.When the interview data were examined, seven:of the participants stated that the
student's hearing loss level was:effective on the student's participation in inclusive/integrated
education practices, while four participants:stated that istudents-with' total:hearing impairment
had more difficulties: iniparticipating iin1 inclusive/integrated leducation practices:, and three
participants: stated that students: with hearing-loss:had more: difficulty.ini inclusive/integrated
education practices. He expressed ithe opinion that inclusive/integrated|education practices
may be appropriate. While all participating teachers: stated that the student's device usage
status has a ssignificant impact and importance on inclusion/intiegration practices; five
participants: stated that this: education: is: carried! out: more- efficiently forstudents -who:use
devices, while four participants stated that students who do not use devices may experience
difficulties-during: inclusion/integration practices:

G: 8, one of the participants who expressed itheir opinions about the participation, of
students with hearing impairment s in inclusive/integrated education practices:, indicated that
"While students with: total/ hearing loss: should:/ benefit ' from . different/.educational
environments, students: with’a certainramount:of hearing:should'be  organized-according to
the student's needs within the scope of integration: and 'receive’ education: with'their p,eers,
which will positively affect ' the student's academic skills. In addition; communication skills
develop better in this way. 0 Participant: G:2 expressedhis/her viive ws ! oas I hbnedtido ws :
not think that much’efficiency: can be obtained fromiintegration when:the’hearing deficiency
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is total. After-all, integration canbe very challenging:f 'or a child' who has no hearing: It is

much more logical for students-who have low hearing.or who have no problems:due tousing

devices to go to inclusive education." Participant G:6 expressed his/her opinions with: the

following sentences, I d&finitely think that.among these students,:.the.ones:with/low hearing

should receive inclusion;, or it would be more-accurate to say integration, .education. But of

course, in order to benefit from education at the best/level, class sizes and materials must be
i arranaed. 0 Participa 4 exr ed his i 3s follows "Integration in:hearing

normal intelligence. By giving them education in this way, they reduce their potential. If they
started using devices at an early age, if they maintain their devices on time, and if they g et
used to using them, | think inclusion would be very logical and beneficial for these children.
Their potenti al iParticipaet \GE ackpeesised this tviews ras follows Wé
already send most of the children with low hearing impairment s to inclusion. In general,
there is no such big problem. Children with devices may sometimes have problems with the
settings of the device, noisy environments may be troublesome for them, but the situation is
of course different for students who have no hearing. Of cou rse, now everyone is wearing
masks due to the pandemic, and students who read lips are starting to have a hard time. So,
as | said, inclusion can be a bit challenging for total students, but as long as children with
devices do not neglect the maintenance d the device and use it properly, inclusive education
wi || be quite effective. o

Teachers' Opinions on the Participation of Students with Physical Disabilities in
Inclusive/lntegrated E ducation P ractices

The third main theme is teachers' opinions about the participation of students with
physical disabilities in inclusive/integrated education practices . The sub-themes of this main
theme are the student's level of being affected by physicaldisabilit ies and the arrangements in
the school environment where the student is educated. The codes belonging to the subtheme
of the student's level of being affected by physical disabilities are mild and moderate-severe
The codes belonging to the subtheme of arrangements in the school environment where the
student is educated are ramp-elevator and location of classrooms. When the interview data
are examined, six of the participants stated that the degree to which the student is affected by
physical disabilities has an impact on inclusion/integration practices, while three teachers
stated that it would be positive for students with mild physical disabilities to participate in
educational practices through inclusion/integration, while three teachers stated that students
with moderate and severe physical disabilities may have difficulties and face various problems.
While all of the participants stated that appropriate arrangements should be made in the
school environment where the student is educated, four teachers mentioned the importance
of ramps and elevators, and five teachers said that classrooms should be located in appropriate
places.

G:9, one of the participants who expressed their opinions about the participation of
students with physical disabilities in inclusive/integrated education practices, s aThd :
physical conditions of some schools are not good for children using wheelchairs or other
devices. Children have difficulties in schools whose classrooms are on the upper floors.
Elevator systems do not always work well. Also, they cannot meet their nee ds as quickly as
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